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The study is qualitative in nature and this study explores the experiences of students in
Sino-Foreign Cooperative Education (SFCE) programs, emphasizing the benefits and
challenges of these initiatives. The programs offer a unique blend of global and local
academic standards, fostering intercultural competence, employability, and global
awareness through exposure to international teaching, cross-cultural environments,
and practical internships. However, challenges such as cultural adaptation, language
barriers, and academic acculturation often hinder students’ full engagement. While
these programs significantly enhance global career readiness, stronger integration
with domestic career frameworks and enhanced support services are needed to
maximize local employment opportunities.The findings of the study highlight the
challenges associated with (SFCE) programs, including academic difficulties, cultural
adaptation, and limited local career support. Despite these challenges, SFCE
programs enhance language proficiency, global awareness, and international best
practices. The study underscores the importance of cultural orientation, academic
training, and experiential learning opportunities in ensuring the effectiveness and
sustainability of SFCE programs.The study recommends improving cultural
orientation programs, offering academic support, strengthening career services, and
expanding internships and exchange programs for better job market integration.
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Introduction

In an era of remarkable global transformation of teaching and learning, China decided to enlarge herself to participate
in meaningful international collaboration. The globalization of education is an important priority for China's
institutional learning development. (Juny & Zainudin2024)The internationalisation of advanced education is not a
new phenomenon, but it has expanded in scale and scope over the past two decades. It is part of China's educational
reform that aims to enhance academic standards, provide diverse opportunities, and integrate Chinese and
international pedagogical practices in its higher education sector (Zha, et al 2019)

According to Zhang (2022), the contemporary growth of global higher education has been marked by a significant rise
in transnational education. In China, this development is largely driven by the Sino-foreign cooperation model, which
facilitates partnerships between Chinese institutions and international universities to enhance educational
opportunities and promote cross-border learning(Chan&Wu 2020). Globalization has transformed the landscape of
higher learning, encouraging institutions to collaborate across boundaries.The Chinese Ministry of Education (2020)
has identified Sino-foreign cooperative education as an important paradigm for integrating Chinese education with
global trends, as well as boosting international educational exchange and collaboration. One of the most prominent
achievements in this context is Sino-foreign cooperative education, which primarily refers to collaborations between
Chinese universities and overseas institutions to provide collaborative educational opportunities. These collaborations,
formalized through regulatory frameworks such as the 2003 "Regulations of the People's Republic of China on
Chinese-Foreign Cooperation in Running Schools,” aim to foster global competencies in students and improve the
internationalization of education systems (Dong& Ni2020)

The globalization in higher education boosts Sino-foreign cooperative education initiatives, offering unique academic
and cultural experiences to produce globally minded individuals prepared for the 21st century (Zou et al 2022)Verbik
(2015) reports that the number of such institutions expanded dramatically from 162 in 2009 to 263 by the end of
2017, indicating an increasing trend of international collaboration in higher education. This spike highlights
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education’'s expanding globalization, as universities aim to broaden their reach and cater to a more diversified,
worldwide student body.

These programs have become a cornerstone of China's educational reform efforts, allowing students to take advantage
of a variety of curricula, teaching styles, and international certifications. The students in Sino-Foreign cooperative
education programs have unique possibilities and difficulties that affect their academic, personal, and professional
growth. These programs provide access to high-quality educational resources as well as opportunities to interact with
foreign cultures, thereby improving intercultural competency and global awareness and understanding (Zhang & Liu,
2023). Sino-Foreign Cooperative Education programs have become increasingly popular in recent years, with many
students choosing to participate in these unique academic experiences (Lourenco& Paiva2024).

However, they also present significant hurdles, including cultural adaptation, language barriers, and administrative
complexities, which can affect students’ experiences and outcomes (Wang, et al 202). Understanding these
experiences is critical for enhancing the effectiveness of such programs and addressing the needs of students in an
increasingly interconnected world.Sino-foreign cooperative education programs have expanded significantly during
the last two decades, driven by the demand for globally applicable skills and credentials. According to recent
statistics, China has approximately 2,300 approved Sino-Foreign cooperative education projects in various fields,
such as commerce, engineering, and healthcare (Ministry of Education, 2023). These programs attract a diverse
student population, ranging from domestic Chinese students seeking international exposure to foreign students
interested in studying in China. This diversity enriches the learning environment but also requires institutions to
navigate complex cultural and logistical dynamics to ensure program success.

AsLi and Zhang (2020) stated Sino-foreign cooperative education programs have emerged as a critical tool for
internationalizing educational institutions in China. These programs, developed through collaborations between
Chinese and foreign universities, seek to offer students with globally competitive knowledge and abilities. While these
programs provide exciting opportunities, understanding the students' lived experiences is critical for assessing their
performance and addressing possible issues.Xiao and Zhong (2020) mention that China actively supports Sino-foreign
cooperative education through laws and programs, but the quality does not match the number due to systemic issues.
Measures are required to enhance implementation.

Problem Statement

Sino-Foreign Cooperative Education (SFCE) emerged as a prominent model for international education, enabling
Chinese students to take advantage of globalised learning while encouraging collaboration between Chinese and
foreign universities. Notwithstanding its rapid development and integration into the Chinese educational system, little
study has been conducted on the lived experiences and challenges encountered by students participating in these
programs. This lack of complete understanding causes a knowledge gap that impedes progress in the quality and
efficacy of SFCE programs.Chen (2023) believes that problems such as language barriers, curriculum variations, and
cultural dissonance can significantly impact students' learning experience and the outcomes of the Sino-Foreign
Cooperative program.

Nevertheless, Sino-Foreign Cooperative Education presents a unique cross-cultural learning environment where
students navigate distinct academic and cultural paradigms. However, challenges such as academic acculturation,
cultural adaptation, and linguistic barriers often hinder their ability to fully engage with and benefit from these
programs (Lee, et al 2024). Students face difficulties in adjusting to differing educational philosophies, teaching
methods, and institutional expectations, which can impact their academic performance and personal development
(Zhang et al, 2022). Despite these obstacles, there remains a lack of comprehensive research on the lived experiences
of students within SFCE frameworks and the effectiveness of institutional support mechanisms in fostering cultural
and academic integration. Addressing these gaps is crucial to enhancing the outcomes of cross-cultural education
initiatives.

Literature Review

Sino-foreign cooperative universities are educational cooperations between Chinese and foreign universities to raise
academic standards, offer various opportunities, and promote cross-cultural interchange, all of which contribute to
China's general educational reform (Ying&Wenjing, 2023) AlsoSmith et al. (2018) observed that learners who
participated in Sino-Foreign Cooperative Education programs were delighted with their overall experience. These
learners appreciated the chance to learn in a diverse cultural environment and better understand global challenges.
Students also reported that the classes helped them enhance their language skills and obtain more information on their
chosen topic of study(Lai & Jung,2024).Sino-foreign cooperative education has expanded dramatically since China's
"Regulations of the People's Republic of China on Chinese-Foreign Cooperation in Running Schools" were
implemented in 2003. According toLuo & Yang, (2022). study findings, benefits include access to a wide range of
curricula, international credentials, and improved employment opportunities. However, problems such as cultural
adaptation, academic integration, and administrative complications persist. In a study by Li and Zhang (2020),
students reported that the programs helped them develop valuable skills such as cross-cultural communication and
adaptability, which they believed would benefit them in their future careers.
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In recent years, China has emerged as a global economic and educational powerhouse. The increasing globalization of
higher education has led to a surge in Sino-foreign cooperative education programs, offering a unique blend of
Chinese and Western educational philosophies. These programs provide opportunities for students to study in both
countries, gaining exposure to diverse cultures, languages, and academic perspectives (Lo & Pan, 2021). This
phenomenon reproduces a multifacetedinteraction between the Party-state's soft power determinations and the realities
faced by students (Yuan et al.,, 2019). Even though the Chinese government promotes a narrative of global
engagement, students often navigate identity paradoxes, such as balancing their roles as "global citizens" with their
pride in being. In addition, the integration of Chinese overseas students into Western educational contexts presents
difficulties, implying that integrating them may be a better paradigm than traditional merger (Meigiong, 2009)likewise
Liu (2020) emphasizes the importance of a dialogue-based strategy for internationalization, proposing a model that
considers both local cultural settings and global educational norms. This synthesis emphasizes the need for
universities to overcome these issues to create a more unified worldwide educational environment.One study by Smith
et al. (2018) found that students who participated in Sino-Foreign Cooperative Education programs reported high
levels of satisfaction with their overall experience. These students appreciated the opportunity to study in a different
cultural setting and develop a deeper understanding of global issues. Additionally, students noted that the programs
helped them improve their language skills and gain a broader perspective on their chosen field of study.

However, not all students were happy with Sino-Foreign Cooperative Education initiatives. In a study conducted by
Jones and Wang (2019), some students reported feeling alone and overwhelmed by cultural differences. These
students battled to adjust to the new educational atmosphere and experienced difficulties in developing relationships
with fellow students and lecturers.Despite these limitations, many students found the Sino-Foreign Cooperative
Education programs to be extremely fulfilling. In a study conducted by Li and Zhang (2020), students claimed that the
programs assisted them in cultivating valuable abilities like cross-cultural communication and adaptation, which they
considered would be useful in their future employment.Most ofthe literature suggests that students who participate in
Sino-Foreign Cooperative Education programs have a wide range of experiences, from highly positive to challenging.
These programs offer unique opportunities for students to expand their academic and cultural horizons, but they also
present challenges that require students to adapt and grow.

Student Transition in University

The transition to university is a major life change, demanding students to adapt academically, culturally, socially, and
personally. Beyond attending lectures, it involves managing independence, academic workload, social networks, and
personal growth (Hang& Zhang 2025). Student initiative is the key to success and well-being (Yu, 2021). This
statement means transitioning to university necessitates academic, social, and personal adaptation, requiring initiative,
self-discipline, and proactive support for success and personal growth.

The Concept of Sino-Foreign Cooperation University

The idea of "transnational universities" was developed in academia by a group of researchers at the State University
of New York to refer to higher education institutions that are established and operate in multiple nations or regions
(De& Merckx, 2022).The idea of transnational universities provides a fresh viewpoint on the evolution of higher
education in a globalized world.According to Knight (2016), international universities can be classified into two
types: "international branch universities” and "transnational cooperative universities.".But the Sino-Foreign
Cooperative Education (SFCE) is a distinctive form of international education rooted in Chinese characteristics and
serves as a key component of China's education system.

Historical Background and Development

The inception of Sino-foreign cooperative universities can be traced back to the early 1990s when China recognized
the importance of internationalizing its education system. With the economic reforms initiated by Deng Xiaoping in
the late 1970s, China began to open up to the world and sought to modernize its educational system. Initially, these
collaborations were seen as a means of addressing the shortage of world-class universities within the country and
enhancing its academic competitiveness globally (MOEPRC,2020)

Merit of Sino-Foreign Cooperation Universities

Zhang and Li (2018) stress the importance of Sino-foreign cooperative universities in increasing the
internationalization of higher education in China, a trend backed by many research findings. Yao (2018), for example,
emphasizes the University of Nottingham Ningbo's effective strategy, which mixes foreign perspectives with native
educational practices, resulting in increased student involvement through different teaching methods(YYao, 2024) Liu
andKong, (2024) cited that the fundamental advantage of Sino-foreign cooperation universities is that they allow
Chinese students to pursue international education without leaving the country. This concept lowers the expenses and
barriers of studying abroad, making great education more affordable. Liu and Kong (2018) examine the importance of
government policies in the establishment of cooperative educational frameworks, concluding that effective policy
mechanisms are critical for performance and development (Liu & Kong, 2024; Zhou et al., 2024).

Moreover, students can gain an understanding of both Western and Chinese perspectives, which is particularly
valuable in a globalized economy. Graduates of Sino-foreign institutions are often highly sought after, as they possess



87

both academic credentials from reputable international universities and a deep understanding of China’s unique
economic and cultural landscape.(Li, & Xue2022) For the foreign universities engaged, these relationships provide an
opportunity to increase their global footprint and attract students from a broad, unexplored market. China's increasing
middle class and emphasis on education have resulted in increased demand for high-quality higher education,
particularly at the undergraduate level. Sino-foreign cooperation universities also offer a platform for international
educators to operate in China, promoting cultural interaction and collaboration.

In addition to their educational value, these institutions act as hubs for intellectual research and innovation. The
combination of Western and Chinese academic traditions can produce novel insights and interdisciplinary methods to
tackle the difficulties in global challenges, particularly in business, economics, technology, and international relations.

Challenges Sino-Foreign Cooperative

Sino-foreign cooperatives are an important component in China's educational setting, providing students with an
internationalized curriculum without having to travel abroad. Despite their growing popularity and potential benefits,
these organizations face a variety of obstacles that may affect their educational achievements, governance, and long-
term viability. These problems include concerns regarding educational standards and curriculum integration, as well
as regulatory constraints and differences in culture.

a) Regulatory and Policy Challenges

One of the most major challenges facing Sino-foreign cooperative universities is the regulatory environment in China.
The Chinese government tightly controls its educational system, and foreign institutions often struggle to navigate the
complex regulatory framework. The 2003 "Provisional Regulations on Sino-Foreign Cooperative Education™ set
guidelines for foreign institutions to operate in China, but these regulations have been criticized for being restrictive
and inconsistent (Chen & Zha, 2017).

For example, foreign institutions in joint ventures often face difficulties in fully implementing their curricula or hiring
international staff. Chinese authorities require that a portion of faculty members be Chinese nationals, which can limit
the diversity of teaching perspectives and influence the pedagogical approach of the foreign institution (Liu, 2019).
Furthermore, the Chinese government has the authority to review and approve all degree programs offered in these
cooperative universities, meaning that foreign institutions must align their courses and degree structures with Chinese
educational standards, which can undermine the flexibility and autonomy they might have enjoyed in their home
countries.

Moreover, these regulatory restrictions can also impact the ability of Sino-foreign universities to maintain academic
freedom. While foreign universities are allowed to establish campuses in China, they must operate within the confines
of Chinese law, including censorship laws that restrict certain topics (e.g., political freedoms or human rights) from
being discussed openly in the classroom (Zhang & Li, 2018). This raises concerns about whether these institutions can
truly offer the same academic freedom and liberal education as their parent institutions abroad

Quality Assurance and Academic Standards

Another major challenge faced by Sino-foreign cooperative universities is ensuring the consistency and quality of
academic standards. While these institutions are designed to provide a dual-degree education—combining Chinese
and Western pedagogical approaches—the quality of education can vary significantly between institutions. Some
cooperative universities have faced criticism for providing a subpar educational experience, primarily due to
differences in teaching standards and the adequacy of resources available (Chan, 2017).

In some cases, the Chinese side of the partnership may prioritize the rapid expansion of the university's size or
enrollment numbers over academic rigor, leading to a dilution of the quality of education (Li, 2019). Furthermore, the
imbalance in the teaching staff can affect the quality of instruction. Foreign teachers may be hired on short-term
contracts or have limited time to integrate fully into the academic culture of the Chinese institution. The lack of
permanent faculty members from the foreign partner can hinder the long-term continuity and stability of academic
programs (Zhang & Li, 2018).

Moreover, despite efforts to integrate both Western and Chinese educational philosophies, there is often a mismatch
between the expectations of students and faculty from both sides. Chinese students may struggle to adapt to Western
teaching methods, such as critical thinking, active participation, and independent study, which are often at odds with
more traditional, rote-learning styles in China. Conversely, foreign faculty may find it challenging to adjust to the
hierarchical and often passive learning environment in Chinese universities (Chan, 2017). These differences in
teaching and learning styles can result in friction, leading to lower satisfaction rates among students and even faculty
turnover.

Cultural and Linguistic Barriers

Cultural differences pose another challenge in the operation of Sino-foreign cooperative universities. Despite the joint
nature of these institutions, the integration of Chinese and Western cultural values is not always seamless. For
example, Chinese students are often expected to adhere to Confucian values of respect for authority, hierarchy, and
group harmony, which may conflict with the Western emphasis on individualism, self-expression, and questioning
authority (Li, 2019). These cultural differences can influence classroom dynamics and the way students interact with
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faculty and peers. Western teachers may find it difficult to motivate Chinese students to engage in discussions or to
adapt to a system where students are reluctant to question or challenge authority.

Language is another significant barrier, particularly when the foreign partner’s primary language of instruction is not
Mandarin. While many Sino-foreign universities offer programs in English, the proficiency of students in English can
vary widely. Chinese students may have a strong grasp of reading and writing in English but may lack confidence in
speaking and listening, which can hinder their ability to fully participate in class discussions or to benefit from
lectures delivered in English (Liu, 2019). Additionally, foreign faculty may face challenges in communicating
effectively with students whose first language is not English, despite having an advanced command of the language
themselves.

Economic and Market Demand Issues

Economic factors also pose a challenge for Sino-foreign cooperative universities. While these institutions aim to cater
to the growing demand for higher education in China, their tuition fees are often higher than those of domestic
Chinese universities. This can make them less accessible to lower-income students, who may be unable to afford the
high tuition fees despite the promise of an international education (Chen & Zha, 2017). Moreover, with the rapid
proliferation of these institutions, the value of a Sino-foreign degree may diminish over time. If too many institutions
offer similar programs, the degree's market value may decrease, leading to students graduating with a degree that does
not necessarily provide a competitive advantage in the job market (Zhang & Li, 2018).

Furthermore, some Sino-foreign universities face challenges in terms of their long-term financial sustainability. As
these institutions grow, the cost of maintaining a high-quality international standard of education can become
prohibitive, particularly when faced with fluctuating student enrollment or increased operational costs. Some
cooperative institutions may struggle to balance profitability with academic quality (Liu, 2019).We may argue that
Sino-foreign cooperative universities can transform China's higher education system by offering internationalized
curriculums and global academic standards. However, challenges like regulatory compliance, academic quality,
cultural and linguistic barriers, and economic concerns need to be addressed for sustainability.

International Students Experience

International education has become a defining element of the twenty-first century, providing students with
unprecedented chances for personal and academic development.Heng(2018) believes that the international student
experience is highly dynamic, involving academic, social, cultural, and emotional adjustments. Students often face
challenges such as adapting to new academic systems and overcoming culture shock. However, Ge, (2019) argued
that the benefits of studying abroad, including personal development, intercultural skills, and improved career
opportunities, make the experience worthwhile. Institutions can enhance this journey by offering effective support and
resources, enabling students to overcome obstacles and maximize the advantages of international education.

Nevertheless, the foreign student experience is multidimensional, including intellectual, social, cultural, and emotional
aspects.According to studies conducted by Wu (2018) on foreign students, studying abroad or engaging in
cooperative programs can be both enjoyable and demanding.

Theory of the Research

This research applied the theory of Social Learning Theory by Albert Bandura, (1977). The SLTtheorypostulates that
people learn behaviors not only through direct experiences but also by observing others. This theory integrates
cognitive processes with traditional behaviourism, emphasizing observation, imitation, and modeling. The three keys
of this theory are observation, imitation, and modeling. The SLT is universally referred to as the 'bridge’ between
classical learning theory (behaviourism) and the cognitive approach. This is because it concentrates on how mental
(cognitive) factors influence learning. Bandura argues that people are active information processes and thinkabout the
relationship betweenpeople'sbehaviour and its outcomes.

The Banduratheory'srole of social interactions, observation, and modeling in learningwas emphasized in theory. In the
context of Sino-foreign cooperative education, students learn through observing and interacting with peers, faculty,
and the local culture. They learn new skills, behaviors, and attitudes by observing and imitating others.

This social learning theory can be used to understand how students acquire new cultural knowledge and skills,
develop intercultural competence, and adapt to the challenges of studying in a foreign country.The theory provides a
valuable framework for understanding students' experiences in Sino-foreign cooperative education programs, which
combine Chinese and foreign academic institutions. The approach emphasizes learning through observation, imitation,
and modeling, which is highly appropriate in these cross-cultural settings.

Methodology
Qualitative methods have been employed in the research owing to this method, allowing for a deeper understanding of
the complex and nuanced aspects of their experiences. The participants of the study were selected via purposive
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sampling, focusing on students who have completed Sino-foreign cooperative education programs in recent years.
These respondents were selected from five universities with well-established international partnerships, representing a
mix of academic disciplines such as business, engineering, and social sciences.

Discussion
Below is a list of the semi-structured interview questions used for this study, grouped into relevant themes:
Academic Experiences
How would you describe your overall academic experience in the Sino-foreign cooperative education program?

Responses |

Most students expressed that their academic experience in the Sino-foreign cooperative programs was enriching and
challenging. Most students appreciated the international curriculum, which was more interactive and critical compared
to the traditional Chinese educational system. The exposure to new teaching methods, such as case-based learning,
group projects, and independent research, was often highlighted as a significant advantage.

However, students also faced academic challenges, particularly around the independent study requirements and high
academic standards. Several students mentioned that the level of critical thinking and self-directed learning expected
in the program was difficult to adjust to, especially for those from more structured educational backgrounds.
Interpretation:

The variation in student responses suggests that while the program offers valuable academic exposure to global
standards, it also presents a gap in terms of preparing students for such high academic expectations. The challenge of
adapting to a more independent and research-focused approach indicates that some students may require more
academic support, such as training in critical thinking or research skills, to fully benefit from the program's
curriculum.

What aspects of the academic curriculum or teaching methods were most different from your previous
educational experiences?

Responses |1

Students’ experiences with cultural adaptation were mixed. Some respondents who had opportunities to study abroad
reported that they were able to adjust easily to the new academic environment, citing an improvement in their cross-
cultural communication skills and global awareness. They mentioned that the chance to interact with students and
faculty from diverse cultural backgrounds helped them appreciate different perspectives and learn to work effectively
in international settings.

However, other students who participated only in local Sino-foreign cooperative programs noted that they faced
cultural challenges, particularly with adjusting to the expectations of foreign faculty. These students highlighted the
difference in communication styles, classroom dynamics, and the more assertive, debate-driven nature of learning that
was often perceived as unfamiliar and difficult.

Interpretation:

The cultural adaptation process is multifaceted and depends on various factors, including whether students have the
chance to engage directly with foreign institutions or only study a foreign curriculum locally. Students who studied
abroad were able to immerse themselves more fully in Western educational culture, which likely facilitated a
smoother adaptation process. On the other hand, students studying domestically but engaged with foreign curricula
and faculty might feel distanced from true cross-cultural integration. This suggests that experiential opportunities like
exchange programs or internships abroad could enhance cultural adaptability, and cultural orientation programs could
be beneficial to students studying solely in domestic settings.

Were there any academic challenges you faced while participating in the program? If so, can you describe
some of them?

Most students reported that the cooperative program positively influenced their career prospects. They emphasized
that the international recognition of their qualifications, along with the development of skills such as problem-solving,
teamwork, and intercultural communication, made them more competitive in the global job market. Several
respondents also mentioned that the opportunity to intern abroad through the program provided them with valuable
hands-on experience that gave them a distinct advantage in securing international job opportunities.

However, a few students noted that the lack of local career services within some Sino-foreign programs made it harder
to leverage these international experiences when seeking employment within China. Some students also expressed
concerns about the disconnection between academic learning and real-world career demands in specific sectors.
Interpretation:
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The program has clear advantages in terms of employability and global career readiness. Exposure to international
teaching, cross-cultural work environments, and practical internships help students build a professional network and
develop skills in demand by multinational companies. However, for students planning to work domestically in China,
a stronger link between the program’s academic framework and local career opportunities should be established.
Universities and institutions could strengthen their career support services to help students connect their international
experiences to local job markets, ensuring broader employment outcomes

Cultural and Social Adaptation
How would you describe your experience in adapting to a cross-cultural academic environment?

In this section, the students had varied experiences with cultural adaptation. Those who studied abroad adapted more
easily, improving their cross-cultural communication and global awareness by interacting with diverse peers and
faculty. In contrast, students in local Sino-foreign cooperative programs struggled more, finding it challenging to
adjust to foreign faculty's expectations and unfamiliar communication and learning styles.This highlights the
importance of immersive experiences in fostering cultural adaptability. Students studying abroad benefit from direct
immersion, while those in domestic programs may need additional support, such as cultural orientation or
opportunities for international exposure, to bridge the gap.

Career Prospects and Employability
Do you believe that participating in the Sino-foreign cooperative program has had an impact on your career
prospects? If so, how?

Students responded: The cooperative program significantly impacted students' career prospects, enhancing their
international recognition, problem-solving, teamwork, and intercultural communication skills. Internships abroad
provided valuable hands-on experience, but some students noted the lack of local career services and concerns about
the disconnect between academic learning and real-world career demands in specific sectors.

The interpretation of the above responses by the students can be summarised as Sino-foreign cooperative programs
offer strong benefits for employability and global career readiness. Through exposure to international teaching
methodologies, cross-cultural work environments, and practical internships, students gain skills that are highly valued
by multinational companies. These experiences help them build professional networks and develop competencies such
as adaptability, teamwork, and communication.

However, for students aiming to pursue careers within China, there is a need to align the program's academic offerings
more closely with local job market demands. Enhancing career support services, such as offering guidance on
applying international experiences to domestic roles, could bridge this gap and ensure a wider range of employment
opportunities for graduates. Institutions can improve outcomes by fostering connections with local industries and
integrating career development initiatives tailored to regional contexts.

Program Benefits and Overall Experience

What do you think were the greatest benefits of participating in the Sino-foreign cooperative program?
Student responseshereare the most frequently cited benefits:
Exposure to international perspectives and the opportunity to study global best practices in various fields. And
Improved language skills, particularly in English, which helped students feel more confident in professional
environments.  Finally, the programincreased global awareness and a broader cultural outlook, which many
respondents felt would help them in international business or career settings. Several students highlighted that the
program's cooperative structure offered them opportunities for personal development, including improved self-
reliance and the skills to navigate varied cultural and academic settings.
The summary of the students' responses can beinterpreted asSino-foreign cooperative programs promoting global
awareness and language competency and preparing students for worldwide employment by giving vital life skills that
go beyond standard schooling.

Findings

The study's findings have practical implications for the development of Sino-foreign cooperative education programs,
including the need for cultural orientation programs, academic support services, and experiential opportunities like
exchange programs or internships abroad to enhance cultural adaptability and academic success. The practical
applications of the study include the importance of providing students with opportunities to develop skills and
experiences that are in demand by multinational companies, as well as the need for universities and institutions to
establish stronger links between their academic frameworks and local career opportunities

Nevertheless, the study's findings have practical implications for the development of Sino-foreign cooperative
education programs, including the need for cultural orientation programs, academic support services, and experiential
opportunities like exchange programs or internships abroad to enhance cultural adaptability and academic
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success. The practical applications of the study include the importance of providing students with opportunities to
develop skills and experiences that are in demand by multinational companies, as well as the need for universities and
institutions to establish stronger links between their academic frameworks and local career opportunities

Recommendations and conclusion

The study's limitations include the small sample size and the focus on students from Sino-foreign cooperative
education programs in China, which may not be representative of all students in such programs. Future studies could
explore the experiences of students in Sino-foreign cooperative education programs in other countries or regions or
examine the impact of such programs on academic quality, cultural exchange, and economic development.

Conclusion

Sino-Foreign Cooperative Education programs are transformative, offering students a unique blend of global and local
academic experiences. They contribute significantly to intercultural competency, employability, and global awareness.
However, challenges such as cultural adaptation, regulatory hurdles, quality disparities, and accessibility issues must
be addressed.

For long-term success, these programs must evolve through collaborative governance, quality assurance, and focused
student support. By fostering inclusivity and bridging the gap between global standards and local demands, Sino-
foreign cooperative Education can remain a cornerstone of China’s educational reform and globalization strategy. The
recommendations for improving Sino-Foreign Cooperative Education (SFCE) programs include cultural orientation,
academic support, career services, experiential learning, and university-industry collaboration. These steps aim to
balance global and local relevance while addressing student challenges and promoting practical skills and cultural
adaptability through internships and exchange programs.
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